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1. TRANSITION: FROM HERE TO THERE

Universidad

de Granada

HERE:

NATIONAL EDUCATIONAL POLICIES === EUROPEAN COORDINATED ED. POLITICES

LOCAL MOVILITY ===  INTERNATIONAL MOVILITY

TEACHING METHODOLOGIES == | EARNING METHODOLOGIES

KNOWLEDGE BASED EDUCATION === COMPETENCIES BASED EDUCATION

EXTERNAL DRIVEN LEARNING  ===p  SELF-REGULATED LEARNING

LECTURING === SEMINARS

)
£
=
o
-
=)
|_
P
(]
(O]
o
c
ie
5=
(%))
(=
©
=
—
()
de
=
(®)]
1=
5=
(2]}
(=
@©
—
=
.o.
(@]
fust
<
—i
(0}
(%2}
o
>
Y—
(]
fust
o

RESULTS ===  QUALITY CHANGE INDICATORS

NON-ACCOUNTABILITY w===p ACCOUNTABILITY
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Inclusiveness: The ability of a country's
terriary education system to graduate

country’s labour marker. Here, we
compared the average wape premia a
university graduate can expect, after
adjusting tor labour-market characteristics
which mighr atfect wage premia
independent of university educarion.

EXAMPLE # 1
UNEVEN START

formally accepted the criteria, though
progress in implementing them has
varied widely.*

large numbers of students relative Table 1: University systams ranking g)
to the size of its pﬂpul ation. Attractiveness: The Elbl]it}" of a c'c:untr}"s Aooumulated ralative ranking of subdndicators g
To measure this, we looked at system to attract a diverse range of =
the number of graduates a country foreign students. To measure this, i
produces as a percentage of the we looked at the percenrage of foreign nark | courry SCOrE g
students coming to each country from o i o
) . . 1 | Awustralia s
Access: The abilicy of a country’s their 10 top source countries, hoping : 2
tertiary system to accept and help to show whether a tertiary system 2| UK 2.1 ;8
advance students with low levels of merely artracts foreipn students from 2 | Denmark =1 @
scholas[ic apcicudf fmm secunda_[]r nfj.ghbﬂufj.ﬂg COUNLries or “’hme'r 4 Fll"il'!j dl:'-ﬂ' E
schools. To measure this, we compared the country has a wider appeal 5 | LSA 480 Z
countries based on the skill chreshold among the international student & | swaden 453 <
of students entering universities derived COMTUTUIICY. — 7 | 1reland a3 >
from recent OECD data. . =
Responsiveness: The system’s ability to E | Portugd 4.3 ‘@
Ase.R . The ability of , reform and change. Here, we measured g | raly 60.9 ‘E
tegc'_ ange: :oaﬁi “:-'F;_l':' 4 mjffftll?s the speed and effectiveness with which 10 | France 62.2 =
rHiary systemm nehon as a Lielong countries have adapted their education .
learning institution. Here, we looked ) the cri P laid down in the 1 | Palard 644 8
he share of 30-39 year olds enrolled R oS e 12 | Hungary 64.5 =
at the share of JU-33 yedr old Bologna Declaration, signed in 1999, <
in tertiary education institutions. hich seeks to h . di ) 12 | Metherlands B3.6 o
which seeks to harmonise and improve 4 | swttzertznd 703 m
cross-border recognition of degree e @
. L . courses and qualifications among 15 | Gefmary 715 =
.Eﬂ'cﬂ“,.q:nm: The ability of a country's its 29 signatories.® Fifteen of the 17 16 | Ausiria T54 =
educational system to produce countries surveyed in this study have 17 | Spain 724 n“cf
graduates with skills relevant for the : —]

Ederer, P., Schuller, P., and Willms, S. (2009). University Systems Ranking: Citizens and Society
in the Age of Knowledge. Lisbon Council Policy Brief. Lisbon Council at asbl.
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EXAMPLE # 2
UNCERTAIN WORKING CONDITIONS

ESTIMATION OF UNIVERSITY PROFESSORS' DEDICATION TO NEW GRADES' DUTIES
(Estimation made for a course with 30% ratio of physical attedance)

PREVIOUS LAW OFFICIALLY CONCEPT IN FACT
24 (LRU) 22,5 (ECTS) TEACHING LOAD ?
3G # GROUPS 3 (or more)
2H WEEKLE CLASS HOURS (Large Group) 2 H (or 5 H x 3 Differente Groups)
3H WEEKLY CLASS HOURS (Small Group) 3Hx9G=27H
6 H WEEKLY TUTORING HOURS ?

655x3G=195S
?

?

# STUDENTS / GROUP
REVIEW OF PAPERS
GUIDANCE + TUTORING

?
195 x 10' (x paper) =32.5H
195 x 10' (x student) =32.5H

? RESEARCH 20 H/W

? MASTERS / THESIS Direction ?

? PAPERWORK 2 H/W
40 H/W 40 H/W TOTAL H/W
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UNFINISHED LEARNING MODELS

EXAMPLE # 3

SUPERIOR MENTAL

FUNCTIONS

PROFESSOR
(cultural agent)

COGNITIVE
STAGE

HABILITY TO FOCUS
MEMORY

HABILITY TOATENDS |

INTENTIONALLY

TO THINK
SYMBOLICALLY

AGE

—>

Funtional Analysis of
Constructivist Approach
to Learning

INTERNALIZED
MEDIATORS

[Skills]

SELF-REGULATED

Previous Historiy
of succes and failures

Messages from Others
or verbal persuassion

The emotions we feel when
getting ready to do something

The success and failures
of other relevants to us

BEHAVIOR

Variety on the election of goals
and acivities to accomplish

Use or not of higher thinking
processes to solve complex
problems

Efforts and persistance
to solve task (Goal oriented
Motivation)

SELF-STEEM

Declarative, Procedimental
and Conditional Knowledge
on Learning Strategies
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SOME UNBELIBEABLE DATA

Productividad E nsefianaza Universitaria (CRUE, 2002)

BT.éxito MRetraso acum EAbandono

°! >0 45 41
36 33 34
s . 31 2 28 31
B: =00 B A0 10
m N |

62

C.Salud C.Experimentales C.Socociales- Ensefi. Tecnicas Humanidades
Juridicas

% of completion rates (number of degrees awarded per
100 students enrolled) (RAND Europe, 2007)

High registration rate;
drop-outs (26%);
academic delay
(48%); only 26% of
students finishing on
time

Particularly, the worse
situation is
concentrated on 5
year Engineering with
a 61% rate of
academic delay and
another 33% of drop-
out.

Other reports: 65% of
drop-out first year.

On technical careers
about 30% repeat the
first course and the
percentage of
students showing up
on exams is under
30%.
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OUR APPROACH TO THE BOLOGNA TRANSITION

Programs designed to
increase and enhance the
psycho-pedagogical skills
of the PROFESSORIATE

> PERSONAL (€= ACADEMIC (> VOCATIONAL

/ Programs offering help and support
to new STUDENTS to facilitate

their social and academic
integration

PTP is a process of psycho-pedagogical intervention based on weekly peer tutoring

v

sessions whereby older, more experienced students (seniors, Master’s) undergo a
tutoring training seminar taught by the University’s professional staff (“dyadic cross-year
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fixed-role peer tutoring”). This assistance process, drawing upon counseling

approaches, enables students to know, understand, and make decisions upon issues like

spending time on task, engaging in quality of effort and/or participating more actively in
learning. All this seems to foster greater student autonomy and engagement




Universidad

)ugr
g de Granada

PLENTY OF EVIDENCES: Several studies and reports show that these programs tend
to achieve higher levels of efficacy and efficiency

PRE-HIGHER EDUCATION:

PTP has a long-standing tradition in secondary schooling (Ej., Duran, 2002; Durany Vidal, 2004;
Kalkowski, 1995; McKinstery y Topping, 2003; Nazzal, 2002; Robinson, Schofield y Steers, 2005;
Rohrbeck, Ginsburg, Fantuzzo y Miller, 2003; etc.)

INTERNATIONAL HIGHER EDUCATION:

Several studies show improvements in addressing diverse problems, such as academic failure, cognitive
and metacognitive strategies deficit, and difficulties in social integration (Ej., Arendale, 2003; Blowers,
Ramsey, Merriman y Grooms, 2003; Falchikov, 2001; Higgins, 2004; Kear, 2004; Lamy y Hassan, 2003;
Mynard y Almarzougi, 2006; Nestel y Kidd, 2003; Topping, 1996; etc.)

SPANISH HIGHER EDUCATION:

= “Mentoring system” US (Valverde, Garcia y Romero, 2003)

= “Student-tutor programa” UPV (Rodriguez, Caceres y Garcia, 2003)
= “Velero program” ULA (Alvarez, 2002)

= “Mentor proyect” UPM (UPM, 2004)

= “Tutor program” UCA (Garcia, Rodriguez y Pajares, 1999)

= “Peer Tutoring Program” UGR (Fernandez and Arco, 2007)
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OBJECTIVE AND HYPOTHESIS

® The objective of our study was to determine the impact of a peer
tutoring program to prevent academic failure and drop out among
first year students, and also to identify the potential benefits on
students from last course or postgraduate students.

® The following hypotheses were established:

1. As a result of the PTP, there will be a statistically significant
improvement in the freshmen treatment group’s Grade Point
Average (GPA), Performance Rate (PR) (measured by the
coefficient of the number of credits passed divided by the
number of credits registered) and Success Rate (SR)
(measured by the coefficient of the number of credits passed
divided by the number of credits examined), as compared to
that of the freshmen control group.
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OBJECTIVE AND HYPOTHESIS

2. As a result of the PTP, there will be a statistically significant
improvement in the freshmen treatment group’s cognitive and
metacognitive strategies (measured by the Pozar’'s Study
habits inventory, 2002), as compared to those of the freshmen
control group.

3. As a result of the PTP, there will be a statistically significant
pre- and post-test differences within the freshmen treatment
group’s cognitive and metacognitive strategies, as measured
by the Pozar’s Study Habits inventory (2002).

4. As a result of the PTP, there will be a statistically significant
difference in the cognitive and metacognitive strategies of the
tutors’ group, as measured by Pozar’'s Study Habits Inventory
(2002).

5. As a result of the PTP, there will be a statistically significant
difference in the social skills of the tutors’ group, as measured
by Gismero’ Social Skills Scale (2000).
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PARTICIPANTS: SAMPLING PROCEDURE

NON-PROBABILISTIC SAMPLING TECHNIQUE “Purposeful sampling”

STAGE 1

Selecting the field
of study

UGR was chosen as
the field of study due to
the fact that it was
wherein the PTP was
located

STAGE 2

Inviting
participation

4 UGR degree
programs with the
lower rates of academic
success were asked
permission to allow the
students in their
respective colleges to
participate in the PTP

STAGE 3

Tentative sampling

Difussion Plan: 9
groups of doctoral
and senior students
and 10 groups of
freshmen were
visited

45 doctoral and
senior students and
197 freshmen

Contract agreement
Self-evaluation report
Study habits
inventory
Social skills scale
copies of academic
report

STAGE 4

Definite sampling

Tutors selection

Freshmen selection

)
£
=
o
-
=)
|_
P
(]
(O]
o
c
ie
5=
n
=
®
=
—
()
de
=
(®)]
1=
5=
(2]}
(=
@©
—
=
.o.
(@]
fust
<
—i
(0}
(%2}
o
>
Y—
o
fust
o




Universidad

de Granada

PARTICIPANTS: GROUPS COMPOSITION

141 students from the UGR

100 freshmen

Treatment
group

50 freshmen
- Average age: 17,90 years
(range = 17-19)
- 26 female / 24 male
- Civil Engineering: 20
- Pharmacy: 11
- Economics: 10
- Chemical Engineering: 9

Control
group

50 freshmen
- Average age: 17,90 years
(range = 17-19)
- 26 female / 24 male
- Civil Engineering: 20
- Pharmacy: 11
- Economics: 10
- Chemical Engineering: 9

41 tutors

41 students from last
course or postgraduate
students

- Average age: 23,90 years
(range = 21-29)
- 15 female / 20 male
- Civil Engineering: 16
- Pharmacy: 9
- Economics: 7
- Chemical Engineering: 9
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PARTICIPANTS: MATCHING PROCEDURE(STAGE 4)

Tutors Freshmen

«Of the 45 doctoral and senior students with Concerning the 197 freshmen who initially
- volunteered, 110 were finally selected and paired up
initially volunteered, 41 were selected as tutors . : ! .
according to equivalences in two sets of variables

according to the following criteria: (the remaining 87 students were discarded due to
the lack of an appropriate match):
* Having a GPA higher than 1,5 (in a scale from

0to 4).

* Having an enneatype whose score was higher
than 4 points on each one of the scales of the
Pozar’s Study habits inventory.

*Scoring 25 points or higher in 4 of the
subscales and the overall direct score on
Gismero’s Social skills scale.

* Having positive scores on the rest of the areas
of the Self-evaluation reports.

* Attending the four PTP training sessions.

* Passing the practical PTP training tests.

*Demographic (e.g., age, gender, nationality)

*Academic (e.g., degree program, program year,
schedule, etc.).

Furthermore, 5 of the 55 initial pairs of freshmen
were discarded due to the lack of available tutors (of
the 41 tutors, nine agreed to tutor two freshmen)

Parametric and non-parametric analyses did not
reveal significant statistical differences between the
groups, thus proving their equivalence

Each member of each pair was randomly assigned
to either the treatment group or the control group
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MATERIALS |

STAGE
MATERIALS INTERVENTION PURPOSES
PRE POST
TRAINING |M1|M2(M3
Observation report X Monitor tutors training course
E Monitoring report 1 X Monitor tutoring session
g Monitoring report 2 X Monitor tutoring session
A
? Diary X X D | X X Report information about the program
H
Database Access y SPSS X X X[X|X]| X Register information
Contract agreement X Define the rights and obligations
Self-evaluation report X Report relevant information
MSLQ (Pintrich et al., 2002) X X | Assess learning and motivation strategies
1 |SSS (Gismero, 2000) X X Assess social skills
g Academic report X Report academic information to selection
o |Training course evaluation .
2 > Assess training course
R |questionnaire
S
Program manual X Monitor tutoring session
Monitoring questionnaire X Monitor tutoring session
Discussion group report Monitor tutoring session
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MATERIALS Il

STAGE
MATERIALS PRE INTERVENTION POST PURPOSES
TRAINING [M1[M2[M3]"
Contract agreement X Define the rights and obligations
-
: Self-evaluation report X Report relevant information
? MSLQ (Pintrich et al.,1991) X X | Assess learning and motivation strategies
'é' Academic report X X |Report academic information // Assess GPA,
r: SR and PR
SSS (Gismero, 2000) X X Assess social skills

G
g Program manuals X[X]|X Monitor tutoring session
u
: Monitoring questionnaire X[ X Monitor tutoring session
e Contract agreement X Define the rights and obligations
ﬁ Self-evaluation report X Report relevant information
=
g MSLQ (Pintrich et al.,1991) X X | Assess learning and motivation strategies
L [Academic report X X |[Report academic information // Assess GPA,
G SR and PR
R
o
l; SSS (Gismero, 2000) X X Assess social skills
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METHODOLOGICAL DESIGNS

A static-group comparison design for hypotheses 1

4 4
Sample Group Pretest Treatment Posttest
Treatment -- X O:
Freshmen
Control -- -- 02

A pretest-posttest control group design for hypotheses 2y 3

Sample Group Pretest Treatment Posttest
Treatment O] X O2
Freshmen
Control O3 -- O4

A one-group pretest-posttest design for hypotheses 4y 5

Sample

Group

Pretest

Treatment

Posttest

Tutors

Tutors

O:

X

OF
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PROCEDURE: LOGIC MODEL & ACTION PLAN

NEEDS DIAGNOSTIC PURPOSES
ASSESSMENT CONCLUSION SELECTION =
) = :
o PROGRAMDESIGN AND PLANNING =)
| £
: L I I I -§
1| [ IMPACTMODEL | TARGET | [ | =
: POPULATION INTERVENTION |MON|TORING PLANl INTERVENTION RESULTS |—I
: DESIGN SELECTION | PLAN EVALUATION PLAN 5
| =L ' I OBSERVATION| _ _ __ STFTUTORS O
: Len] [ | [au] DESIGNS REPORT 1 | TRAINING COURSE o
| L [ 1 CUASIEXPERIMENTALES I | c
! : PTP TRAINING | o
! [ | COURSE ~---[st1]se[ss| < =
! SAMPLING SELECTION || CONFIGURATION EVALUATION @
! PROCEDURE GROUP ELESTIEHLEHE [ TUTORING SESSION | ®
t--- PROCEDURE e E—— - =
'y Fl | : o)
P ' | .| MonIToRING 2
== [ STAGE1 | [ MONITORING1 |-'{i[sq sz s3lsalss] ' | QUESTIONNAIRE -.5)
o0 | I 1! I

E 5 [ STAGE2 | [_MONITORING2 |- |6 |s7[s8|s |stofe ! I £
I | 1 . =
E 2 | STAGES [SEEEE [ monToRINGS |-~ ! - | ACADEMIC REPORT 2
= I , ©
o @ [ STAGE4 | : MSLQ (Fintrich ef al., =
£5 T 1991) Cl
(Il B i I o
4 ] ! - | sss (Gismero, 2000) | ()
. S 2

1
: ! i
: | APPLICATIONPROGRAM 8
i [ o
A
: SAMPLING SELECTION AND| |MONITORING PLANl INTERVENTION RESULTS EVALUATION Y—
: ALLOCATIONS GROUPS | PLAN PLAN o
1 * o

1

EVALUATION INTERVENTION
EECEEAE R = OUTCOMES |[“~~~"""""77 OUTCOMES




TUTORS TRAINING COURSE

= Session 1, besides providing an introduction and the justification of
the PTP, dealt with the use of the tutors’ field note diary, the
development of the first tutoring session, and the evaluation of the
freshmen’s needs.

= Session 2, aimed at sleeping habits, eating habits, and intellectual
work habits (e.g., self-regulation, goal setting, time management).

= Session 3, focused on strategies for classroom note taking and
assignment completion) and intellectual work techniques (e.g.,
strategies for accessing information databases, organizing, and
exam preparation).

= Session 4, tackled basic social skills.
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TUTORING SESSIONS

N° sesian Fecha Hora Lugar de realizacion

1
Objetivos para la primera sesién de tutoria
. Realizar la pressntacian del alumno y tutor PTEC.
. Anotar datos de contacio del alumno y tutor PTEC.
Completar | tabla de asignaturas, créditos, . tutorias y n® de despa
. Establecer los horarios y lugares de las sesiones de fuloria y las fechas de exdmenes y trabajos u ctras
fechas a tener en cuenia en el calendario habilitade para elo.
5. Leery comentar los derechos y deberes de alumno y futor FTEC

Realizar la descripcion de los servicios, informacion académica del centro y UGR.

7. Realizar una descripcion breve de lo aprendido en esta sesion.
1. Presentacion del alumno y el tutor PTEC
R o G R l l 1. Breve resefia personal del tutor y alumno PTEC (Ej.. edad, procedencia, infersses, hobbiss, efc ).

ing...

deowopa o

[

Peer-Tutor

2. Breve resefia académica del tutor y del alumne PTEC (Ej., curso o esfudice que realiza en ase moments,

I O R fiempo en la fituiacidn, o dreas de inferés, icoz o
ele.).
R E 3. Algunos temas sobre los que conversar:
c 0 M ﬂ E R o (a) Razones por las que has decidido estudiar en la Universidad.

T (o) Simili y i ias entre la Universidad y el i » { Formacién F i Aspectos
( P - - E - C - ) pasitivos y negativos a destacar.

(c) Expectaiivas de futura acsdémica y arafesional.
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“Trans

(d) Objetivos para este curse académico.

(2) Instalaciones y servicios de la Universidad y tu Facultad.

En su opinién qué variables influyen més =n =l &xito o fracasa =n la Universidad.

(9) Expectativas respecto a las sesiones ds tutorizacin,

2. Anota los datos de contacto en la siguiente tabla.

CUAD FORMACION

Prof. Jose L. Arco

Datos del alumno PTEC Datas del tutor PTEC
TRABA. TUTOR PTEC s - —
lombre y apellidos: Mombrs y apalidos:
Curs adémico
200 201 0 Teléfonals de contacto: Teléfono's de contacto:
E-mail: E-mail:
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TUTORING SESSIONS

3. Completa la siguiente tabla con tus asignaturas, créditos, profeseres, tutorias y n® de despacho.

Cuatri- . Créditos - Horario de | N° Despacho
mestre T = () tutorias Teléfono
LAsistes 3 alguna academia para superar alguna asignatura?

03 Si. QUG SIGMBIUIAIST .o _o.oee.oeesoom oo eece oesems s b b es et
DI Mo. ;Tienes pensade hacero?. 4Para qué 7.

? de créditos en los que te encueniras matriculado este afio:

Tus derechos como alumno PTEC
Recibir la ayuda y apoyo scadémics y cumicuiar estipulado por &l PTEC.
Recibir una =asidn de futoria semanalmente de 1 hora y 30 minutos de duracion, que en ningdn caso consistira
en clases pariiculares,
Participar acfiva y criicamente 2n las sesiones de futoria.
Agceder 2 los espacios, informacian y materiales necesarios para realizar las sesiones de futoria.
Participar activamente en |la evaluacion del PTEC, asi como conocer los criterios a seguir.
Preservar tu identidad aun en el case de emplear tus datos con fines de investigacion.
Ser resp independi de tus ias, actitudes, stc.
Fedir lo que necesites y protestar cuande te traten injustamente.
Equivocarie y ser responsable de tus errores.
Pensar antes de actuar, cambiar de opinién, idea o linea de aciuacian,
Rechazar peficiones sin sentirte culpable o egaista.
Hablar con &l tutor FTEC cuando los derechos de ambos no estén del todo claros.

Tus deberes como alumna PTEC

Azistr a todas las sesiones de tutoria semanal de 1 hora y 30 minutos de duracién.

Me convertic en ningtin case |as sasiones de tutoria en clases parficulares.

Me fransferir las sesiones de futoria 3 ofra persona.

Establecer de mutuo acuerdo con el tutor FTEC, al inicic del programa, las fechas, horarios y lugares de

celebracion de las sesiones de futoria. Mo obstante, conceriar la primera cita 25 responsabilidad unica del tutor

FTEC que te asignen los responsables del PTEC

Ser punfual 3 s sesiones de tutoria. Si tu retraso supera los 15 minutos, 2 tutor PTEC pusde marcharse, y la

sesion de futoria sera cunslderada coma no presemada La acumulacién de des sesiones de tuforia sin
ni avizar, i ificara tu salida del

Mefificar con una antelacion de 24 horas, aI menos, &l cambic o cancelacidn de alguna cita con el tutor FTEC o

coordinador del FTEC. En caso contrario, perderas la sesicn de hutoria de esa semana y no fendras derecho a

recuperarla.

Entender que |a uiidsd de las sesiones de tutoria, dependeran en gran parte, tanto del uso adecuado de los

materiales que te faciliten, come de la atencidn, esfuarzo y constancia con la que realices las tareas acordadas

con el wtor PTEC. De manera que, si no has preparada la sssion de tutoria, =l fufor PTEC puede cancalarla y

posponerla para cuando estés preparade.

Maniener la confidenciaiidad de fodos los temas tratados en las sesiones de tuforia.

Completar los diferentes maieriales (Ej., protocolos, ionarios, ete.) y ot en los plazos

establacidos.

Me hacer comentarios negafives (si orificos) acerca de las asignaturas, los profesorss, sus métodos de

ensefianza, personalidad, habilidades, ete.

Zer honesto y franco. Mo realizar juicios de valor sobre |a dignidad personal de tu tutor PTEC u ofras personas,

limitando tu relacian con & al ambite exclusivamente profesional.

Atender los requenmienios que fu fuler PTEC o los responsables del PTEC pusdan hacerie sobre aspecios

relevantzs al desamolio de las sesiones de tutoria.

Autonzar al coordinador del PTEC, para emplear los datos del correspondi al curso

200812010 que obran en la secretaria del centro, con la finalidad de evaluar la eficacia y utilidad del PTEC.

Peer-Tutoring...”
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6 Descripcién de la informacisn académica y los servicios de tu centro y 1a UGR.
A. Fara consultar los servicios de tu centro de estudios y la informacian académica de fu fitulacin puedes
scudir 3 la Guia del Alumno de la Faculiad. Alli podras encontrar, enire oiras informaciones la siguiente:
+ Servicios de tu Facultad: secretaria, programas de movilidad de estudiantes, bibliotecs, reprografia.
etc.
» Informacién académica: plan de estudios. procese de matricula. calendario académico, asignaturas
por titulacion, asig de libre configuracion, calendario de exa horarios de clases tedricas y
practicas, profesorado, ete
B. Para informarte acerca de los senicios generales que presta la UGR a la comunidad unversitaria y en
particular s los estudiantes puedes buscar en las siguientes paginas web:

e ugr.es (Universidad de Granada)
hitp-live.ugr.es (Vicen » de i

7. Redacta brevements con tus palabras lo mas importante que has aprendide en esta sesién
(autoevaluacién)

Diade

a
emana

Hora del dia

Autorregistro semanal de las astividads del alumno PTEC

MIERCOLES JUEVES VIERNES

(]

DOMINGO

Tareas para la siguiente sesién de tutoria

A Realiza las sigui tareas i con lo : &n la sesi

B. Con el objetiva de realizar el Flan y Horario de Estudie Semanal en la préxima sesién (muy importants). has
de completar un AUTORREGISTRO de fodas tus actvidades durante fods la semana. Para ello, el futor
PFTEC %= it i las PAUTAS il

ing...
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4. Haz una lista de las recompensas que te motiven y consideres apropiado recibir cuando cumplas

iamente con las i que te propongas (Ej., ir al cine, quedar con los amigos/as,
ir de cafias, comprar un buen libro, ir al pueblo, etc.).

ing...

Peer-Tutor

- 2. Para realizar el Plan y Horario de Estudio Semanal, antes necesitas hacerte una idea del tiempo que dedicas a la semana a cada tarea o grupo de tareas. Para ello
- completa el ejercicia denominado “ A dénde va a parar el tiempo”, tomanda como referencia el autorregistro realizado anteriorments

c
o

h MNimere de horas de susfia cada noshe X7 = )
- Mimero de horas por dia para “arreglarts” X7 = ©
—
Mimero de horas por dia para comidas, incluyenda la preparacion y & fregado o plat X7 = I
5. Redacta brevemente con tus palabras lo mas importante que has aprendido en esta sesién Tiempo de ida y vusha 2 la Facultzd ... — X5 = c
{autoevaluacidn). . . -
Mimero de horas por ssmana para actividades regulares (EJ., reuniones de asociacian de alumnas, squine de | revista, voluntariado, (o))
iglesia, entrenamientos deportivos, academia, viajar a casa, efc.). - c
Mimero de horas por dia para mandados, comoras, et X7 = §=
Mimero de horas S trabajo remunerado por semans. - c
Mimero de horas de slase por semana (inchuidas dases pricticas, irabajos en equipo, te.) - —
Mumere de horas inverlidas cada semana con amigos. en reuniones sosiales, salidas. viendo TV, Intemet, eto. ... T = B
TGTAL horas de acfiidades - O
—_
Horas n una semana 168.0 <
Horas de actividades - ]
Horas que te guedan para estudiar = 8
-
o
o

Tareas para la siguiente sesion de tutoria

A. Completar el Plan y Horano de Estudic Semanal, teniendo en cuenta la informacidn obtenida a partic
del autarregistro, |a acfividad “; A donde va a parar 2l fiempo?, y la informacian que has leido scbre
el tema “Habitcs de esfudio: planificacién y arganizacion del fiempe” de |a Guia Psicopedagagica (p.
a5)

B. Foner en practica el nuevo Flan y Horario de Estudio durante |a semana, colorsando diariaments las
tarsas académicas que no cumplas y anota qué haces en su lugar en |a tabla de abajo. En caso de si
realizar lo planificado elige una recompensa del listado que has realizado y aplicatela.
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Diadela
emana

Hora del dia

Autorregistro semanal de las actividadss del alumne PTEC

MIERCOLES

JUEVES

VIERNES

DOMINGO

N° sesidn Fecha Hora
2

Lugar de realizacion

Objetivos de la segunda sesién de tutoria

1. G tareas i  analizar el
a registrar.
Calcular a dénde va a parar tu fiempe.

ook W

en blanco y valorando gué variables son rels

Comenzar a planificar y organizar eficazmente tu tiempo.
Hacer una lista de reforzadores para el slumno PTEC.
Realizar una descripcidn breve de lo aprendido en esia sesidn.

para tu vida

que has realizado y decidir las variables

Analiza junte con tu tuter el autorregistro que has realizade, comprobando que no hay huscas

Rellena la tabla con

las horas gque le has dedicado cada dia a cada una de las variables seleccionadas y
represéntalas en la grafica con diferentes colores.

Variables a registrar

lines base) L
el

M

N® horas dedicadas al dia
X J v

N° de horas

J v

Dia de la semana

‘Observacionas:

ing...
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DATA ANALYSIS
Hypotheses Data analysis
Hypotheses 1 U of Mann-Whiney and value d of
Cohen
(re: Freshmen’s GPA, PR and SR)
Hypotheses 2 ANOVA, since the assumptions for

using parametric test were met in
this case (Kolmogorov-Smirnov to
check for normal distribution and
the Levene Test to calculate the
variance equality for the
independent means)

(re: Freshmen’s intergroup cognitive
and metacognitive strategies)

Hypotheses 3, 4y 5 t-test dependent, both after
applying Kolmogorov-Smirnov to
check for normal distribution
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(re: Freshmen’s intragroup cognitive
and metacognitive strategies, Tutors’
cognitive and metacognitive
strategies, Tutors’ social skills)
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0,75

0,5

Average

0,25

Hypothesis 1 (re: Freshmen’s GPA, PR and SR)

® Treatment Group

0,91

0,78

GPA
d=0,18

PR
d=0,17

= Control Group

SR
d =0,22
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HypOth esis 2 (re: Freshmen’s intergroup cognitive and metacognitive strategies)

® Treatment Group Control group
30

25,94

24,67

Average Direct Score
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Contextual Study planning  Use of study Learning of
conditions of materials study content
study

Pozar’s Study habits inventory (2002) scales
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Average Direct Score

Hypothesis 3 (re: Freshmen’s intragroup cognitive and metacognitive strategies)

30 ~

25.94 B Pretest m Posttest

Contextual Study planning Use of study Learning of
conditions of materials study content
study

Pozar’s Study habits inventory (2002) scales

o
£
—
O
S
)
|_
2
()
(O]
o
c
ie)
b=
(2}
=
©
S
|_
(O]
A=
i
(®)]
£
=
(72}
C
©
—
=
.
(&)
—
<
i
(O]
(%)
(@]
S
Y—
(@)
—
o




) ugr

Universidad
de Granada

RESULTS AND CONCLUSIONS

Average Direct Score

HypOth esis 4 (re: Tutor’s intragroup cognitive and metacognitive strategies)

30 -

m Pretest m Posttest

27,49
26,74

24,81 25,46

Contextual Study planning Use of study Learning of
conditions of materials study content
study

Pozar’s Study habits inventory (2002) scales
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Hypothesis 5 (re: Tutor’s intragroup social skills)

24,94
25,53

Self-expression in social

. : Pretest m Posttest
situations

Expression of discomfort and
annoyance

Ability of saying “no” and
cutting off interactions

Ability to make requests

Gismero’s Social Skills Scale (2000)
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97,14

Global direct scoring 101.39

0 20 40 60 80 100

Average Direct Score
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These results are particularly relevant for Academic and Student Affairs
professionals, since they can champion and consistently use this research-based
innovative practice to improve critical current indicators of quality in higher
education (e.g., course completion rates, success rates, student retention,
graduation rates)

Academic and Student Affairs professionals could also take the lead in monitoring
student participation in these and other high-impact educational activities,
while working with academic administrators and faculty to find ways to create
effective and efficient opportunities for students, especially for those who start
college with two or more “risk” factors (e.g., be academically underprepared, be the
first in the family to go to college, or come from low-income backgrounds)

The PTP also offers a model to institutions of higher learning as to how to
allocate their resources and organize their student support services in order
to foster student participation in activities positively associated with persistence,
satisfaction, learning and graduation
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The PTP also proves to be useful in the sense that it capitalizes on existing human
(student) resources at low or no cost and without extensive involvement of
additional staff.

Many.... older students orient their careers toward teaching, either within the
university (e.g., as teaching assistants, young professors, tutors) or outside of
higher education (e.g., as school teachers, organization managers). Hence, in
addition to compensating for some of their shortcomings in their academic and
professional preparation

In view of this, it is reasonable to suggest that if institutional development is to
begin to influence curriculum delivery, it will be necessary to reassess the higher
education tutor “s role as well as to reappraise the interrelatedness between
what, in the past, have been considered to be separate areas (i.e., student
guidance and the curriculum itself)
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Academic and Student Affair units will have to draw upon examples of
educational practices that include purposeful student-faculty contact; collaboration
among faculty and staff; and active and collaborative peer-learning strategies in
order to produce programs and provide services that engage students in the
learning process.

Also, we are still committed to the notion of deliberately embedding the PTP
project within the institutional agenda, so that it is not seen as a marginal activity
with limited ability to leverage significant institutional change concerning student
success

Terms such as “student centredness” and “learner autonomy” may have little
meaning to students entering higher education; therefore, these terms may need to
be made explicit at the start of the study program. The emphasis here needs to be
on how guidance at an early stage may foster the development of autonomy
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Academic and Student Affairs professionals need to play a key role in that
process
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THANK YOU!

jlarco@ugr.es
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